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Teaching in the Communitv Classroom 
Despite academic chauvinism in women's studies, it is possible to 
teach off-campus and get paid. As an hourly instructor in women's 
literature for the San Francisco Community College District, I have 
been able to help raise feminist consciousness in the community 
and draw a part-time professional wage. I created my job myself, 
although I share its economic insecurity with hundreds of other 
"hourlies'.' in local community colleges. The benefits-flexibility, 
autonomy, and student variety-may encourage others to seek or 
invent similar work. 
In 1968, with an M.A. in English, teaching credentials, and not 
much hope of teaching in the job-tight Bay Area, I found work as 
a part-time secretary for the Jewish Community Center. In the 
spring of 1971 I was turned on by the Women's Studies Conference 
at Santa Cruz, but shuddered at the thought of returning to academe. 
Instead, I convened a literature class for Breakaway, a women's free 
university, and later became a member of a weekly study group at 
Modern Times, a neighborhood bookstore. We stayed together 
through the spring of 1972, when I discovered an opportunity 
which led to my current position, teaching two night classes a 
week. 
My former boss, the woman who ran the Adult Program at the 
Jewish Center, asked me to teach a women's literature class there 
and requested my "educational services" from the recently formed 
Community College District. I was elated. The Center had a pre-
cedent of sponsoring adult education classes, and I had the proper 
credentials. I went to work drumming up support from NOW and 
other groups I had worked with. Every friend who had letterhead 
stationery wrote to the college administration, lauding the idea. 
Finally, we got verbal approval for a weekly three-hour class. I 
started teaching in September 1973 and was assigned to the Pacific 
Heights Community Education Center, one of several in the District. 
My supervisor there thought women's literature was an "esoteric" 
subject, and was doubtful at first about my chances of success. 
;',Jow she's completely supportive. That first year I taught one 
Thursday evening class in the library of the Jewish Community 
Center. In addition, beginning in 1973-74, the Unitarian Church 
sponsored a Tuesday night class, and I am hoping to start a third 
this year at the J.C.C. in the morning, when child care at a nominal 
fee is available. 
Most community college classes in San Francisco are held in school 
buildings, but co-sponsorship by adult centers is common practice. 
The Jewish Center and the Unitarian Church donate the meeting 
room, coffeemaker, and an occasional mailing. Enrollment is open 
to anyone over eighteen years of age, tuition free. 
My relationship to the administration of the Pacific Heights Center 
remains friendly and casual. I take registration on simple forms, 
send in weekly attendance lists, and receive a monthly paycheck. 
I do my own publicity and buy paperbacks directly from publishers 
and local distributors, passing the 25-40 percent discount 
on to the students. Faculty meetings have been scheduled at the 
beginning and ·end of each term. 
This year our theme was "Sexuality and Social Class," and I ar-
ranged the selections in mini-units: working class, middle-class 
marriage, British, and Southern. Last year, my initial semester 
choices were, frankly, haphazard; in the spring we read Third 
World women's literature. 
This year we were pleased with two new anthologies: American 
Voices, American Women and Rising Tides. Books that have 
proved most popular are two written by Bay Area women-Mrs. 
Munck by Ella Leffland and Ella Price's Journal by Dorothy 
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Bryant; rediscoveries of our past like Daughter of Earth and 
Complaints and Disorders; Black literature; and perennial favor-
ites by Willa Cather, Virginia Woolf, Doris Lessing, and Kate 
Chopin. Ruby Fruit Jungle by Rita Mae Brown provided the 
most fun. 
Guests provide a change of pace. Last year we invited Susan 
Griffin, poet; two editor~ of the Asian Women's Journal; Carolyn 
Craven, TV reporter; recent visitors to China; and two editors of 
"Reflecciones de la Raza," a radio program. This year our guests 
included Margot St. James, organizer; Jeanne Sirotkin, poet; Ella 
Leffland, novelist; and the editors of Amazon Quarterly. Occasion-
ally we read from our own journals and poetry. I function mainly 
as a discussion leader. 
I arrive before seven, carrying a box of books, pamphlets, re-
prints, a money can, and a price list. Women start arriving and 
by 7: 15 we're underway. Coffee is supplied, snacks shared, and 
smoking limited by consensus. We announce events, share film, 
TV, and book reviews, and then I steer the conversation around to 
the assigned reading. At 8:30 we take a 20-30 minute break, 
which is always high energy, and then reconvene for a final hour 
of discussion. 
Regular attendance is the big problem. Perhaps a third have been 
participants for over a year and feel a strong commitment to the 
class. Another third come regularly for a semester or less and then 
drop out. A few come once, never to be seen again. Some come 
back after having babies or taking another course. 
Most of the women work during the day and have little or no 
other contact with the movement. One was once active in women's 
studies on a campus, but is now working. Many are active in labor 
organizing, teaching, medical care and daycare. Others work as com-
puter programmers, secretaries, small business owners, or house-
wife-mothers. Several are retired or school drop-outs. Although a 
few have been involved in politics for years, most are politically 
aware, but not active. 
This variety of backgrounds makes the classes unique. Hal~ are 
older and wiser than I. A seventy-three-year-old woman, who was 
a homesteader in Wyoming and who taught school during the 
Depression, comes every week and sits next to an eighteen-year-
old who takes care of children and is struggling for her own direc-
tion. Many are my own age {thirty-one): friends, artists, and 
helpers. Others are my mother's age: still going strong, getting 
out at night to be with other women, despite the growing fear 
and alienation in the city. 
Profound differences in education and expectations also separate 
them. Some seek a consciousness-raising group and need to talk 
about personal problems; others resent excursions into "private" 
lives. 
Once a woman came to the Tuesday class during a memorable dis-
cussion of Ella Price's Journal, and though apologizing for not hav-
ing read the book, interjected, "These people don't seem very 
interesting. One wonders why the author bothered to write the 
book." The remark fell like a lead balloon. Finally, someone who 
felt particularly close to Ella's situation, replied, "Well, I guess 
we're not very interesting either," The visitor left during the break 
and disappeared from our lives. 
Generally, the class works. Most of the women who attend expect 
a juicy amount of content, enjoy the reading, and happily bring 
their own common sense and experience to the process of collec-
tive criticism. (continued on page 7) 
Seattle Schools Clean House (continued) 
paid to any woman coach was $121 lower than the lowest stipend 
paid to any male coach. All women coaches of girls' track and 
volleyball will receive two years back-pay to equalize stipends with 
those given male coaches. 
For the next five years the Seattle School District must provide at 
least two staff development (in-service) courses per year oriented 
specifically to the needs of women p.e. and health instructors and 
coaches. Not only must the district assume responsibility for 
training women coaches, but it has been ordered to recruit and hire 
qualified women to coach girls' sports programs, rather than assign-
ing teachers with secondary interests in sports . For the first time, 
two women have been appointed to direct women's athletic, p.e., 
and health education programs at the district administrative level. 
In the past, the apportionment of athletic funds by athletic coordina-
tors (all but one male) and student body officers has been over-
whelmingly biased in favor of males. Over $80,000 in Student 
Activity Fees was allotted each year to boys' football, basketball, 
baseball, athletic promotion, and athletic insurance, while $15,000 
went to girls' athletic programs. Due to minimal budgets, girls have 
had to settle for worn hand-me -down equipment from boys, and less 
than adequate gym, playfield, and shower-room facilities. The con-
ciliation forced the Seattle School District to add $10,000 to the 
girls' sports allotment, bringing it to approximately a third of the 
budget allotted for boys. In addition, the agreement states that 
"adequate" facilities are to be made available to conduct the pro-
grams "at all seasons of the year." 
More generally, the HRC study exposed sex bias in all elements of 
district recruitment, hiring, training, and promotion of women. 
Under the new agreement the district will establish and implement 
an affirmative action plan directed at rectifying the lack of women 
and minorities in administrative positions . In addition, such sex-
differentiated job titles as "matron" and "custodian" were desexed 
and corresponding unequal salary scales were abolished. 
While HRC was investigating the Seattle School District, a group of 
citizens began organizing around another point of concern: the 
curriculum, in which women and girls were either completely 
ignored or crippled by narrow stereotypic roles. After eight months 
of careful study, Citizens for the Elimination of Sex-Stereotyping 
presented to the school board a slide show and an accompanying 
seventy -page information packet documenting sexism in Seattle 
schools' elementary texts. 
Under pressure from H RC and the possible threat of loss of federal 
funds, Superintendent J. Loren Troxel appointed a Committee to 
Eliminate Sex-Stereotyping (CESS) to examine sex bias and make 
recommendations for its elimination. In January 1974, after four 
months of investigation, CESS presented the Superintendent with 
a five-page list of recommendations for immediate implementation. 
The Community Classroom (continued) 
As an "hourly," I enjoy complete academic freedom and autonomy, 
but no tenure or medical benefits. The AFT and other teachers' 
groups are working on this problem locally . 
Community based teaching offers a challenge to the professional 
who wants to break out of academic strictures. Although we often 
suffer isolation from our colleagues , we draw support directly from 
the community. Our resources are neighborhood agencies, extension 
services, and alternative institutions. We must be energetic and 
imaginative in our efforts to utilize them, to initiate more classes, 
and to insure their success. 
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The recommendations centered around the establishment of an 
Office for Equality of the Sexes which would focus on the re-educa-
tion of curriculum specialists, counsellors, department heads, and 
teachers in order to encourage and assist in the development of 
appropriate new courses and materials. In addition, the Office 
would plan and implement staff development courses, oversee af-
firmative action hiring and promotion for women, and act upon 
other problems relating to sexism in the schools. In general the 
Office would initiate and perform the wide range of activities needed 
to implement a policy of equal opportunity for both sexes. 
Administrative response to the recommendations was for the most 
part negative. Superintendent Troxel rejected outright the establish-
ment of the Office, proposing instead that changes occur through 
"existing channels." Similarly, he sidestepped the recommendation 
that specific screening for sex and ethnic bias in texts be done before 
materials are tested in the classroom. The Superintendent claimed 
that "screening for exclusion of materials should not be the purpose 
of the criteria." This policy nullifies the effect of a detailed "Screen-
ing for Sex Bias" evaluation form drafted by CESS and distributed 
to textbook selection committees. Sally Mackle, CESS memoer, 
feels that the district was "jogged out of its apathy, made a few 
token noises to improve its public image, and fell back asleep again." 
One recommendation which has been implemented is the establish-
ment of a district financed staff development (in-service) course 
taught by CESS members. While such a step is to be applauded as 
a beginning, CESS members are quick to criticize the minimal ef-
fectiveness of a volunteer course attended primarily by those who 
are aware of the problem, and avoided by those who are the root 
of the problem. 
Currently the district is in the process of setting up an administrative-
level commission to make efforts to end sex bias. Representatives 
from nine areas of educational concern are involved, including curric-
ulum, counselling, library resources, affirmative action, research, and 
administration. While some confusion exists about the actual func -
tion of the commission being set up by the Superintendent's office, 
local feminists are cautiously hopeful that an "in-house" commission 
with widespread representation will have the necessary leverage for 
change. 
Despite the skepticism expressed by CESS members and concerned 
teachers, students, and parents , much has happened in Seattle. Local 
feminism has taken many forms: a Women in History course, 
Women's Awareness Week, district-wide celebration of Susan B. 
Anthony Day, mini-grants for nonsexist material, and even the con-
sciousness-raising suggestion (no takers yet) of organizing male 
"guardian angels" to bake cookies for girl athletes . The original 
staff development course on sex stereotyping has spawned eight 
new courses to be offered this coming year, ranging in topic from 
"Social History of Women" to "Sex Bias in Health, Family Living, 
and Home Economics." 
In order to foment a stronger rebellion, local women are now criti-
cally assessing past strategies. It seems clear that the success of the 
women coaches and p.e. teachers was a function of their organiza -
tion and especially their repr esentation in every school. In addition, 
their specific actions on legal violations brought vast changes within 
the district. While ther e is little promise of Title IX for eradicating 
sexist curricular materials, the possibility has been raised of a suit 
based on Washington's Equal Rights Amendment. 
Some CESS members feel that the recent months of foot-dragging 
on the part of the administration reflect a true lack of concern for 
(continued on page 8) 
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